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Key Principles 

Teachers spend a large proportion of their time assessing and marking pupils’ 
work.  This time is spent most effectively when the following principles are 
applied. 

 

Shared principles 

• It provides opportunity for prompt and regular written or spoken dialogue 
with the pupil; 

• Teachers and pupils are clear about the learning objectives of a task and 
the criteria for success; 

• Teachers provide constructive suggestions about the ways in which the 
pupil might improve his/her work; Gap Tasks are set to improve learning 

• Teachers agree next steps with the pupil; 
• Teachers follow up to the agreed targets with the pupil to see how far they 

have achieved them. 

 

Teacher-centred principles 

• Teachers are selective in the aspects they choose to comment on; 
• Teachers comment on specific, positive aspects of the assignment; 
• Teachers recognise effort as well as quality, not vague or generalised way, 

but linking effort to specific skills or understanding; 
• Teachers use the information gained together with other information to 

adjust future learning plans. 

 

Pupil-centred principles 

• Pupils are encouraged to comment on the work themselves before 
handing it in or discussing it with the teacher; 

• Pupils are praised when they focus their comments on the learning 
objectives for the task; 

• Pupils are given time to act on the feedback they are given. 
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School-centred principles 

• Everyone’s practice is consistent and in line with the overall policy on 
Assessment, Recording and Reporting throughout the school; 

• The marking and feedback policy is reviewed at intervals to ensure that it 
is understood by all new members of staff, that practice continues to 
reflect school policy, and that everyone has the chance to share and 
develop practice further. 

 

Classroom practice will be effective when: 

• we are clear about what pupils know, understand, can do and what they 
need to do next in all areas of their learning; 

• we ensure pupils know what they are learning, what they have achieved 
and how they can improve; 

• assessment informs practice. 
• we focus the response on the learning objectives and criteria for success; 
• a range of strategies are used to support learning which includes spoken 

and written feedback; 
• feedback is prompt and regular; 
• pupils are directly involved; 
• teaching is modified as appropriate. 

 

Why we need to mark work 

• To see if work has been done 
• To recognise the efforts of pupils 
• To judge attainment 
• To recognise achievement 
• To identify next steps for pupils 
• To recognise success and set targets for improvement 
• To identify next steps for teachers 
• To provide evidence for standardisation 
• To provide evidence for accountability 
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GUIDELINES FOR THE EFFECTIVE IMPLEMENTATION OF THE 
MARKING AND FEEDBACK POLICY 

 

Assessment for Learning 

The Association for Achievement and Improvement through Assessment 
(AAIA) 

Assessment for learning involves the use of classroom assessment to 
improve learning. It differs from assessment of learning, which measures what 
learners know or can do. 

 

Key Features 

Much recent research indicates that effective formative assessment is a key 
factor in raising pupils' standards of achievement. 

Central to formative assessment, or 'assessment for learning' is that it: 

♦ is embedded in the teaching and learning process of which it is an 
essential part;  

♦ shares learning goals with pupils;  
♦ helps pupils to know and to recognise the standards to aim for;  
♦ provides feedback which leads pupils to identify what they should do next 

to improve;  
♦ has a commitment that every pupil can improve;  
♦ involves both teacher and pupils reviewing and reflecting on pupils' 

performance and progress;  
♦ involves pupils in self-assessment.  

 

To improve the quality of assessment for learning, we should consider our 
approach to: 

a) Involving pupils in their learning;  
b) Modelling quality: showing pupils the learning strategies and goals;  
c) Giving feedback to pupils on their work;  
d) Self assessment and peer assessment. 
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a) Involving pupils in their learning; 

Most schemes of work emphasise the need to identify clearly the learning 
objectives for a lesson. Indeed, lessons remain better focused when teachers 
share these objectives with pupils. In order to involve pupils fully in their 
learning, teachers:  

♦ explain clearly the reasons for the lesson or activity, in terms on the 
learning objectives;  

♦ share the specific assessment criteria with pupils;  
♦ help pupils to understand what they have done well and what they need to 

develop;  
♦ show pupils how to use the assessment criteria to assess their own 

learning. 
 

b) Modelling quality: showing pupils the learning strategies and goals; 

Assessment criteria are often defined in formal language that may not be 
clear to the pupil, so it is important that teachers share with their pupil’s 
examples of work so that they can see the standards they are aiming for. 
Pupils who study the completed work of others will develop their reflective 
skills and find out what it is like to take an active part in the assessment 
process.  

These opportunities can include: 

♦ encouraging pupils to listen to the range of pupils' responses to questions;  
♦ showing pupils the learning strategies;  
♦ showing pupils how the assessment criteria have been met in some 

examples of work from children not known to the pupils;  
♦ encouraging pupils to review examples from anonymous pupils that do not 

meet the assessment criteria, in order to suggest the next steps to meeting 
the assessment criteria;  

♦ using examples of work from other pupils in the class highlighting the ways 
it meets the assessment criteria or standards. 
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c) Giving feedback to pupils on their work; 

 

Feedback is an essential element in assessment for learning. Teachers need 
to develop methods to interpret and respond to assessment information in a 
formative way. It is important that there are safe and secure relationships so 
that trust is established between teacher and pupil, prior to giving feedback. 

Pupils benefit from opportunities for formal feedback through group and 
plenary sessions. Where this works well, there is a shift from teachers telling 
pupils what they have done wrong to pupils seeing for themselves what they 
need to do to improve and discussing it with the teacher. 

Therefore, giving feedback involves making time to talk to pupils and to teach 
them to be reflective about both the learning objectives and their 
work/responses. 

 

Characteristics of effective feedback 

♦ Feedback is more effective if it focuses on the learning objective of the 
task, is given regularly and while still relevant.  It should be limited to what 
pupils were asked to pay attention to; 

 
♦ Feedback is most effective when it confirms the pupils are on the right 

tracks and when it stimulates correction of errors or improvement of a 
piece of work.  

 
Use coded marking against learning objective for accessibility and 
manageability  eg 3 good bits, one improvement 
 
Use a ‘closing the gap’ prompt to structure improvement points:         
Either 

Ø A reminder prompt, how do you think…?’ 
Ø A scaffolded prompt, a direction/order, focused question, start a 

sentence 
Ø An example prompt, give a choice of words/phrases they might 

choose 
Ø Set a Gap Task 
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♦ Suggestions for improvement should act as "scaffolding" ie pupils should 

be given as much help as they need to use their knowledge. They should 
not be given the complete solutions as soon as they get stuck so that they 
must think things through for themselves.  

♦ Pupils should be helped to find alternative solutions if simply repeating an 
explanation continues to lead to failure.  

♦ Feedback on progress over a number of attempts is more effective than 
feedback on performance treated in isolation.  

♦ The quality of dialogue in feedback is important and most research 
indicates that oral feedback is more effective than written feedback.        

♦ Pupils need to have the skills to ask for help and the ethos of the school 
should encourage them to do so.  

♦ Are clearly understood by parents who have knowledge of the school’s 
feedback policy. 

 
 
Feedback - spoken and written form 
Teachers should: 
♦ Ensure pupils are clear about expectations – do they really know what it is 

they have to do?; 
 
♦ Feedback must be given against the initial expectations; 
 
♦ The skills* of responding to feedback must be explicitly taught and pupils 

must be given dedicated time to respond; (*these must include speaking, 
listening and personal, social and emotional) 

 
♦ Feedback should be teacher-to-pupil and pupil-to-pupil, involving dialogue.  

Pupils should be supported to move from ‘I’m proud of this piece of work 
because it’s neat’ to ‘I’m proud of this piece of writing because I used 
some very descriptive word’; 

 
♦ Building confident relationships is an essential foundation for the risky 

business of being honest about what you think of the pupils’ work.  This is 
turn will help them to be honest too; 

 
♦ Schools need to work with parents and other audiences to explain the 

marking and feedback for learning policy and practice. 
 

 
 Feedback in written form – guidance on marking work 
Teachers should: 
♦ make sure pupils can read it and understand it; 
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♦ give set lesson time for pupils to read it (3 minutes) and give set lesson 
time for one focused improvement to be made (5 minutes); 

 
♦ make the purpose of work clear and let pupils know how it is to be 

assessed, making success criteria explicit; 
 
♦ comments should focus on the success criteria already established; 
 
♦ let pupils know when work will be marked and returned; 
 
♦ ensure pupils are clear what follow-up is expected to any piece of work eg 

‘do corrections’, ‘practise certain skills’, ‘develop the work in certain ways’; 
 
♦ ensure pupils understand any grade, score, level or code (if used); 
 
♦ routinely look for opportunities to teach patterns; 
 
♦ make reference to any targets previously set until the targets are hit.  

Targets give the marking focus; 
 
♦ encourage pupils to choose targets for improving her/his work using 

marked work to reflect upon. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Use of ‘codes’ and ‘mini marks’ 
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Marking codes 
Symbol Pupils Interpretation 

Green highlighter 
 
 
 

Pink highlighter 

I have achieved the objective of the lesson. 
 

Success criteria achieved 
 

My work needs improving … 

 
 

This is correct. 

 
 

Incorrect. 

 
 

I have achieved a curricular target 
(or target is printed and stuck into books). 

 
 
 

I should have started a new line. 

 
 
 

I should have started a new paragraph. 

 

Spellings 
 

Spellings 
 

Misspellings of common words/Year group spe l l ings will be 
highlighted and need to be corrected. 

 
 If yellow is highlighted in the margin, I need to find and 

correct my mistake.  

 

g 
 

This is written in the margin and indicates a grammar mistake. 
Find and correct. (Years 4, 5 and 6) 

In Mathematics, a circle means you have made an error. 

Verbal feedback given 

I need to complete the task my teacher has set before the next 
lesson. 

Incorrect spelling underlined. Find and correct. I can use a 
dictionary to help me. Sometimes my teacher will help me. 

 
Learning objective here.  

Success 
criteria  

SA PA teacher 

    

 

= I have completed this target consistently throughout 
my work 

/ = I have sometimes shown evidence of this target throughout 
my work 

= I have not completed this target at all 

 
 
 

CT 
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On my work I will have: 
Prompts which are written to help me improve my work 
Feedback on my progress 
I will be able to respond to comments in my book-Gap Tasks 
I will be able to assess my own and others work 
 
 
See Appendix A for a poster of ‘mini marks’ for pupils  
 
Recognising  and celebrating success 
 
Success is also recognised and celebrated in the following ways 
 
Type of ‘award’ Agreed criteria for giving award 
Stickers  
Certificates  
Well done cards  
Achievement ‘stamps’  
Badges   
Headteacher awards  

 

d) Peer and Self-assessment  

If pupils are to learn, they need to identify any gaps between their actual and 
optimal performance. Pupils need to be able to work out why these gaps 
occur and they need to identify the strategies that they might use to close the 
gaps. This is something that has to be done by the pupils and cannot be done 
for them by the teacher, although the teacher's interchange is crucial to the 
pupil's understanding of what needs to be done next. 

 

In addition, pupils will need to: 

♦ reflect on their own, and other’s work;  
♦ be supported to admit problems and identify areas for improvement 

without risk to self-esteem;  
♦ be given time to work problems out.   
What do we mean by self assessment? 

Children being able to judge for themselves, sometimes in  
consultation or collaboration with their teachers, peers and others: 

 
Ø what they know; 
Ø what they have learned; 
Ø where they have been successful; 
Ø what they need to do to improve. 
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Getting self assessment going: 
 
♦ train children to do it; 
 
♦ emphasise thinking and articulating, not writing; 
 
♦ articulation can be a brainstorm, in small groups or pairs; 
 
♦ establish it as a constant feature of lessons; 
 
♦ link it to learning objective of the lesson; 
 
♦ model possible responses; 
 
♦ open up questions to all, sometimes asking for collective responses (small 

groups or pairs); 
♦ put questions on cards; 
 
♦ give ‘thinking time’, about 15 seconds on one question, then share. 

 

Ask questions such as (these can be part of the plenary): 
 

Ø Do you remember what we are learning about? 
Ø What did you find easy about…? 
Ø What did you find difficult and what helped you move out of it to learn 

something new about…? 
Ø What do you need more help with about…? 
Ø What are you most pleased with about…? 
Ø Have you learnt anything new about…? 
Ø How would you change this activity for another class / group who are 

learning to…? 
 
 
Peer assessment 
 

• Peer and self- assessment are not replacements for teacher or 
practitioner marking and feedback. They are important forms of 
assessment which engage children in becoming self-critical and 
independent. 

• Children are given opportunities to assess peers work in a structured 
and organised way. Eg: using response partners 

• The aim is to involve children in the analysis and constructive criticism 
of their own work. Time is built in to the lesson for reflection in 
structured ways.  

 
                                      Reedswood Primary Academy 

Mini Marks 
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Symbol Pupils Interpretation 
Green highlighter 

 
 
 

Pink highlighter 

I have achieved the objective of the lesson. 
 

Success criteria achieved 
 

My work needs improving … 

 
 

This is correct. 

 
 

Incorrect. 

 
 

I have achieved a curricular target 
(or target is printed and stuck into books). 

 
 
 

I should have started a new line. 

 
 
 

I should have started a new paragraph. 

 

Spellings 
 

Spellings 
 

Misspellings of common words/Year group spe l l ings will be 
highlighted and need to be corrected. 

 
 If yellow is highlighted in the margin, I need to find and 

correct my mistake.  

 

g 
 

This is written in the margin and indicates a grammar mistake. 
Find and correct. (Years 4, 5 and 6) 

In Mathematics, a circle means you have made an error. 

Verbal feedback given 

I need to complete the task my teacher has set before the next 
lesson. 

Incorrect spelling underlined. Find and correct. I can use a 
dictionary to help me. Sometimes my teacher will help me. 

 
Learning objective here.  
Success 
criteria  

SA PA teacher 

    

 

= I have completed this target consistently throughout 
my work 

/ = I have sometimes shown evidence of this target throughout 
my work 

= I have not completed this target at all 

 

CT 
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On my work I will have: 
 
Prompts are written to help me to improve my work  
 
Feedback on my progress is given 
 
I will be able to respond to comments in my books – gap tasks 
 
I will be able to assess my own and others work 
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